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Preface

The border between Transcarpathia and Slovakia is from a historical perspective young – 
it is not yet 80 years old. Previously for ‘‘one thousand‘’ years these countries had always 
been in a common state. For a few decades, however, this very border was reinforced - 
until it became a barrier. Witnesses of a combined state are becoming less. People of an 
active age as well as young people have in their minds a resilient, heavily impregnable 
border as something which has been a reality as far as they can remember. 

In the project Innovative Methods in Education for Supporting Partnerships – “InovEduc” 
we have taken the challenge and we have been committed to reducing barriers. Of 
course, we do not have any influence on the strict Schengen border regime. We have, 
however, the opportunity to shape the minds and hearts of the people, in order to re-
duce barriers within ourselves. Those in fact cause the greatest difficulty. This project we 
have targeted to teachers, because we believe that they have the greatest impact on 
the future. They in fact influence young people, when they form their worldview – and 
supports their life values, but they can also reinforce prejudices. During the project we 
have completed five weekly workshops with 10 Slovak and 10 Ukrainian teachers. Dur-
ing those five weeks, we tried to offer them everything they may need for efficient work 
with students. 

First of all, we offered a series of lectures and field trips for teachers aimed at a deep-
er understanding of the cultural proximity of the two regions. They focused on histo-
ry, spiritual and folk culture. One of the basic tasks of school education is indeed accul-
turation: anchoring young people in the cultural memory of the community in which 
they live. The role of the teacher as an authentic personality is absolutely crucial here. 
In order for the teacher to accomplish his/her role, we need to correctly understand the 
roots, from which he/she emerged properly and has come to know how to look at them 
from different points of view. Cultural proximity, however, in this part of Europe in itself 
also frequently contains live or latent conflicts, dividing lines, unspoken and outstand-
ing grievances, whether objective or perceived. Therefore, the content structure of the 
seminars culminated in the theme of citizenship as a universal principle that allows you 
to overcome the barriers between people speaking a different language, professing dif-
ferent faiths, and living in different social groups. To sum up, we have enabled the pro-
ject participants to experience the comfort of the interior borders of the Schengen area 
between Slovakia and Austria (where, by the way, the border had existed almost without 
a break for a thousand years and in the latter half of the 20th century it was very firm). 
The result was that the teachers deconstructed the notion of boundaries in their minds.

Next we prepared methodical training for teachers focussed on understanding the role 
of the teacher in a contemporary historical situation, which is characterized by the disin-
tegration of one paradigm and the search for a new one. In the present, the information 



is not yet in short supply, on the contrary – there is a surplus. The purpose of education, 
therefore, is not a collection of information, but its critical evaluation, selection and pro-
cessing. Part of this change is undoubtedly digital technology; the teacher‘s role is also 
fundamentally altered. Today, it is no longer possible to defend the position as the bear-
er of a broad knowledge base – such rivalry with the Internet never wins. The teacher‘s 
irreplaceable role, however, remains in the phase of motivation. Therefore, we offer ideas 
on how to encourage students to seek information. The role of a qualified guide for the 
student is a necessity. The teacher does not teach the student, but after having invited 
him/her on a journey of exploration, the teacher also accompanies and directs the stu-
dent on this path. And finally, any educational adventure a student embarks on; it needs 
to be transformed to a lasting knowledge, a firm attitude, and an acquired skill. All this is 
possible only if the learning experience is reflected and this is another role of the teacher.

An important factor that is changing the world is digital technology. For today’s stu-
dents, even from their earliest childhood, it is a part of everyday life. For students, social 
networks and a virtual world are all part of a fully-fledged life in the same way as natural 
objects, relationships or social structures. It is precisely this part of reality, however, that 
teachers find difficult to enter, because they themselves often do not understand it and 
become students themselves. In the framework of the workshops we have continuously 
offered the teachers the opportunity to get at least some experience in the digital world, 
which should encourage them to make their way to this unknown land. And finally, in 
the form of 3D models and virtual reality, we have provided a great set of tools which 
enables them to present themselves to the students in the role of truly modern teachers 
who know how to teach and deliver on quality digital contents.

In the publication, you will find some examples of activity proposals applicable to the 
classroom, which in accordance with the changing role of teachers are prepared so that 
selected topics can be taught in various subjects, or during extracurricular activities. We 
offer you all that can be offered on a limited number of pages. It is not everything and 
it is not even enough. On this basis, it should be built further; certainly at the level of 
knowledge of the cultural memory of the nation, or the understanding of the impor-
tance of citizenship and civil society for the good life in the country, but, also at the level 
of methodology. What you will find in this publication are only demos of different meth-
odological processed themes that run across the curriculum. We believe that other simi-
lar ones you will be able to create for yourself, no matter what subject you are teaching. 
And if you are missing 3D models in the web application, you can also model them your-
self – and do not forget to invite your students to cooperate.

Our special thanks goes to all the participants of our educational events, since all the di-
dactic-methodological materials were created using their ideas during the workshops.  
So, with that in mind, dear teachers, may these materials be of great help to you.
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Objectives
●● Realise the interdependence of regions of Eastern Slovakia (Zemplín)  

and Transcarpathia using the example of the Drugeth family in the middle 
ages (or during the period of Hungary – the Hungarian Kingdom).

●● Become familiar with the similarity of cultural heritage on both sides  
of the present border.

●● Recognise that a political boundary is not an insurmountable barrier.

Materials
✔✔ a computer connected  

to the Internet + projector
✔✔ flipchart paper with an outline 

map of Eastern Slovakia  
+ flipchart paper with an 
outline map of Transcarpathia 

✔✔ cards with names + cards  
with pictures of all the objects 
that appear as 3D models on 
the website www.inoveduc.eu

✔✔ scissors, glue (two of each)
✔✔ coat-of-arms of the Drugeth 

family, the city of Uzhhorod  
and the town of Humenne

Preparation
■■ Workspaces should be prepared in class for four groups, so that each group  

has at their disposal a PC connected to the Internet.
■■ At two workspaces also allocate paper with the sketched map,  

cards (relating to the map, which you have in the workspace  
on the table), scissors and glue.

■■ Prepare an entertaining and instructive quiz about the towns  
of Humenne and Uzhhorod. (e.g. Is Humenska Street in Uzhhorod?  
Is there an Uzhhorod street in Humenne? In which of these locations  
is Drugeth Street?)

From Humenne to Uzhhorod

Useful tip

A map on the flipchart can be 

outlined by placing the paper on 

the wall or on the board, where 

you project the outline of the map 

of the area you want to appear on 

the flipchart. Then with a marker 

retrace the outline of the area from 

the displayed map and distinguish 

cities, rivers, castles etc. which you 

want to have on your sketch.

Lesson Plan Time: 45 minutes



2

H
IS

TO
R

Y Course of Activity

On a whiteboard mount images of coats-of-arms of the towns Uzhhorod 
and Humenne and the Drugeth family. If possible, you can project them  
on the board. Allow students to guess who owns which coat-of-arms.  
Then the class consider together what the connection is between these  
coats-of-arms. This stage ends when the teacher summarizes together  
with the class the proliferation of ideas and finishes by filling in other  
such information so that students get the basic picture of how the reign 
of Anjou stabilized the Hungarian Kingdom, and how the Drugeth lineage 
contributed to this, and also so as to acquire a picture of the extent and 
importance of the Drugeth estate in Hungary. 

Divide the students into 4 groups according to the prepared workspaces and 
hold a competition quiz, which you have prepared. The quiz has the function 
shot of an energiser. 

Explain to students their task for the next part of the lesson. With the 
assistance of 3D models from the website www.inoveduc.eu they should 
familiarise themselves with interesting objects from both sides of the 
border — two teams  should approach the task from the Ukrainian side, and 
two teams should take the Slovak side. Two teams will be assigned a side 
according to the map on their table. The teams which have only PCs will be 
assigned their side by a teacher or at random. Then, they have to prepare a 
fictitious journey for the descendants of the Drugeth family from Humenne 
to Uzhhorod thus, so that their route passes the sights of the region which 
once belonged to the family. Each team processes half a route on “their’’ side 
of the border. The work of the teams has a varied output. Two teams develop 
a poster (on the prepared flipchart); the other two teams prepare their 
presentations using presentation software with reference to the 3D models. 

2
5 min.

1
5 min.

3
15 min.
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6
5 min.

5
15 min.

4 Each group presents the results of their work. They simply have to summarise 
the most important aspects – their time is 3 minutes for one group. 

They then discuss how much both regions have in common, and in what 
aspects they differ. 

Finally, the teacher leads the students to be in the mind of the period before 
people had inhabited the region. The atmosphere may be evoked by 3D 
models of Bison and the Valley of Daffodils, in other words natural attractions. 

Question: Where was the border during that time? Where is the border 
for Bison today? Finally, prompt students with the posters to cut away the 
rest of the paper exceeding the common border of Eastern Slovakia and 
Transcarpathian Ukraine. Then glue the map to the other poster, so that the 
border is covered. The teams acquire a large poster associating Transcarpathia 
and Eastern Slovakia – a picture of land with an ‘‘invisible border‘‘ – hence, 
how the Bison sees this territory. 
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1.	 The activity can be modified using other eminent figures, which link this 
region across the border and combine the cross-border region (e.g. Francis 
Rákóczi, from Borsa to Mukatchevo). 

2.	 The activity can be extended to a long-term sectional project, passing 
numerous subjects (history, geography…).  

a.	 In the language lesson (Slovak or Ukrainian), students can create a 
historical short story inspired by the journey of the Drugeth family 
from Humenne to Uzhhorod – what they could see at that time and we 
cannot see today and conversely; or a fantasy narrative – the Drugeth 
family wander from castle to castle in the 21st century. What would 
surprise them? Where would they stop? 

b.	 In the history lesson, the regional history in the context of the impact of 
the Drugeth family can be more closely examined. Students will realise 
that these were the ’’Golden Times“ of the Hungarian Empire and that 
the border between Slovakia and Transcarpathia at that time did not 
exist. 

c.	 In geography and biology lessons the natural conditions can be 
explored and the natural boundaries in the region can be sought. 

d.	 In information technology lessons, students can create a variety of 
presentations with a given theme and can produce their own 3D models 
of other objects. 
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Course of Activity

Tell students that they will be shown videos, pictures and read texts which 
are associated with the life of one of the most eminent figures. Their task is 
to guess who it is. Start with the 3D model of the Church in Topoľa on the 
website www.inoveduc.eu. Continue with, for example The Greek Catholic 
Archeparchy of Prešov, and the A. Dukhnovich theatre in Prešov, Uzhhorod 

Objectives
●● Get to know the personality of Alexander Dukhnovich and the way his life 

connects with the ’’other side of the border“ (from the perspective of the 
students – that is, from the perspective of Ukrainian students with Slovakia, 
from the point of view of Slovak students with Ukraine).

Materials
✔✔ sources of information on various aspects of the life of Alexander 

Dukhnovich, for example:
◗◗ birthplace, childhood
◗◗ literary output
◗◗ the importance for the culture of Ukraine and Slovakia
◗◗ the preserved monuments related to Alexander Dukhnovich
◗◗ Alexander Dukhnovich‘s most interesting ideas

✔✔ numbered cards intended to divide students into groups  
(the number of groups is such that each group has 5 or 6 members)

✔✔ sets of cards with the letters A, B, C, D, E – include as many sets,  
as there are groups; if there is a group of 6 people, one letter for this  
group will be repeated twice (if there are more groups of 6 people,  
then ’’replicate“ another letter - so that there are not too many people  
with the same letter in class)

✔✔ sheets of flipchart paper, board markers

Preparation
■■ Prepare in class 5 workspaces marked by the letters A, B, C, D, and E.  

Each workspace will include resources with information about one  
aspect of the life of A. Dukhnovich and one sheet of flipchart paper  
with a board marker.

Alexander Dukhnovich

1

Activity Proposal
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3

4

2

5

– choose carefully so that your students are given a chance to guess. If not 
guessed, give them clearer indications, or just tell them the answer.

Ask the students to divide into groups (the number of groups is such that in 
each group there are 5-6 students). Within each group, put one set of cards 
with the letters and ask the students to divide them among themselves.

Students are divided up in the workspaces, according to the letters which 
they were given in groups. In the workspace, a group of students with the 
same letters together receive information about their region and make notes.

After completion of the study in the workplace, students will once again 
gather in their original groups and using the method of compound learning 
(put together), compose on a flipchart a profile of the figure of A. Dukhnovich. 
This will provide several profiles, which we can compare together.  
(The method of compound learning consists of each student becoming  
an ’’expert“ in a particular field of Dukhnovich’s life, depending on what 
type of information would have been at their disposal. The group mutually 
exchanges information, they then agree which is the most important and 
commonly processed personality profile of a figure, hence, in which case,  
each of the experts contributed something.)

On concluding the activity, talk about the similarities and differences of the 
profiles compiled by the students. Why was not everything the same when 
they are based on the same sources? 
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The eminent figure A. Dukhnovich can be presented in a different manner. 
Label the workspaces with symbols representing certain types of intelligences 
according to the theory of Howard Gardner— for example:
•	 a musical instrument (music, vocals), 
•	 dancing shoes (movement, dance), 
•	 a thick, open book (learning, encyclopedia, rationality), 
•	 a theatrical mask (an affiliation of movement and symbolic language – 

drama), 
•	 a medieval stylus (fiction – poetry) etc. 

Ask the students to allocate themselves to the symbol which best describes 
them. Then give them the biography of A. Dukhnovich, and ask them in which 
way his life was shaped in a manner that corresponds to the selected symbol. 
(Scientists, Encyclopedists, will have the Internet at their disposal, and in some 
cases books; their task will be to report on the most important ideas – i.e., find 
something additional.)
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Course of Activity

Tell students that they are employees of a travel agency, which will  
decide what type of educational trip it provides to its clients. There are  
three alternatives in play: a trip only around Transcarpathia, a trip only  
around Eastern Slovakia, and a trip around Transcarpathia and Eastern 
Slovakia.

Students are divided into six groups. Each of the options described  
in activity 1 is assigned to two groups.

Enter the criteria for the trip which the groups have to meet. For example: 
a trip will take 5 days, you need to visit at least four places, one must be 
an architectural monument; the second must be a town or city; the third, 
a natural resource; others are arbitrary. Should the offer also include 
accommodation, or not? Each group with have one unique criterion,  
for example, on either side of the border one group takes into account  
the lowest price and the other the most colourful experiences. (You can  
let the students choose their differentiating criteria.)

Objectives
●● Become aware of the common features of the regions of Eastern Slovakia 

and Transcarpathia.
●● Assess the impact of the presence of the border between the two regions.

Materials
✔✔ a computer connected to the Internet + projector
✔✔ a sheet of flipchart paper outlining a map of 

Eastern Slovakia + flipchart paper outlining 
a map of Transcarpathia + flipchart paper 
outlining a map of Eastern Slovakia and 
Transcarpathia together

✔✔ cards with the names + cards with pictures of 
all the objects that are available as 3D models 
on the website www.inoveduc.eu

✔✔ scissors and glue (two sets)

Travel Agency

1

2

3

Activity Proposal

Useful tip

A good idea how to 

make a map can be 

found in the activity  

From Humenne 

to Uzhhorod
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Don‘t forget to also offer 3D models on the website www.inoveduc.eu.

Students then prepare a detailed programme of the trip, and compose a 
poster or an electronic presentation of their offer, including the calculation of 
the costs. Their products will be presented.

The entire travel agency team (the class) then together discuss the tenders 
submitted. The aim of the debate is not to vindicate their products, but to 
find the best solution for the company. Which trip should they offer to clients? 
Can it also incorporate some ideas from another team? Which deals are the 
most attractive? Consider the following: Does this depend on whether it is 
Transcarpathia, Eastern Slovakia, or a combination of these regions? Or does 
the location not play a role in this at all? Are the places visited on one side of 
the border significantly different than on the other side? Have they identified 
what these regions have in common? Do these similar characteristics have 
their roots in history? 

4

5

6

Tips for the teacher

This activity is particularly 
suitable for cross-border 
co-operation. Find a partner 
school on the other side of 
the border. Students from 
both schools should then 
complete the activity 
collaboratively, and share 
the three best suggestions. 
Organise video-conferences 
via the Internet, where you 
present to each other your 
suggestions and ideas. Discuss 
whether you could combine 
the best ideas from both sides 
of the border in a common 
product. During the conference, 
use the 3D models on the 
website www.inoveduc.eu to 
illustrate to your partner from the other school the sights you would like to 
visit. This should be considered as a presentation. In an ideal situation, make 
one such excursion together.
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Objectives
●● Learn to recognise the symbolism of various Christian denominations.
●● Understand the usage of habitual practice patterns of the various  

Christian denominations.
●● Obtain respect for the expression of piety in the various denominations.
●● Understand that different denominations have a lot in common despite 

divergences.

Materials
✔✔ printed texts with a fictional story about the churches, as told  

by clergymen (five sets)
✔✔ 4 x 4 envelopes with fragmented texts  
✔✔ 3D models of churches and equipment to browse through them
✔✔ 4 flipchart sheets + blue-tack or masking tape

What Unites Us - What Divides Us

Lesson Plan Time: 45 minutes
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4
10 min.

3

2
10 min.

Course of Activity

Divide the students into 4 groups and invite them to go to the four corners  
of the room next to the flipchart papers. Each group is then asked to divide 
further into 4 subgroups (in the case of a small class it does not matter  
if one subgroup will be composed of only one student). Give each group  
a set of envelopes. Attention! In the envelopes are not only strips of the text  
of the reformed church, but from the texts of all four churches. 

Each subgroup sorts strips from their envelopes, depending on whether,  
in the opinion of students, they are related to the church listed on their 
flipchart paper.

To each group give one uncut text narration of clergyman from the respective 
denominations and ask the group to check the correctness of their choice.

After that, ask the group to write down important information about their 
denomination on flipcharts according to the outline:

a.	 Churches - architecture and symbols (fragments with No 1) 
b.	 Churches - interior and decor (fragments with No 2) 
c.	 People in church – clergymen, men, and women ...  
	 (fragments with No 3) 
d.	 Worship - signs and course (fragments with No 4)

1
5 min.

Preparation
■■ Print 5 copies of fragmented texts in the annex (5 x 4 sheets = 20 sheets),  

then divide them into stacks (each stack contains 4 sheets with  
4 denominations). Put aside one uncut stack. The remaining four stacks  
will be used as working material for 4 groups of students. Material for  
one group is prepared as follows:
◗◗ Take one stack and cut it into strips.
◗◗ Take the strips and divide them into 4 envelopes according to their code 

numbers (numbers 1 through 4 on the left edge of the strip). In this way, 
 you create a set for one group.

◗◗ Repeat the process three times to create envelopes for the other three 
groups. A total of 4 x 4 envelopes.

■■ In the 4 corners of the room place the flipchart paper (lay it on the desk),  
one with the title of the ORTHODOX CHURCH; the second is the  
ROMAN CATHOLIC CHURCH; the third is the GREEK CATHOLIC CHURCH;  
the fourth is the REFORMED CHURCH.

■■ Prepare the software technology equipment to work with 3D models available 
on the website www.inoveduc.eu.
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6
10 min.

5
10 min.

Then students stick their flipcharts to the wall with blue-tack or masking tape.

Discuss with students what all the denominations have in common,  
and whether they can understand why the denominations express their  
faith differently.

Prepare equipment techniques for viewing 3D models and step through 
models of churches of different denominations, and together with students 
discuss whether they see the signs mentioned in the previous section  
of the lesson task.
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The Reformed Church

3 My name is XY and I am the pastor of this church.

4 My robes are very simple and during the worship throughout  
the year they do not change, they always remain black.

2 As you can see, in the interior of our church you will not find any paintings  
or sculptures, because the Word of God is the most important for our church.

3 The church is open to believers only during worship, because the church is the  
community of believers and a church is only a space for their meetings.

1

On the tower of our churches you will not find the cross, which is linked to the massacre  
of Calvinists in Paris during the St. Bartholomew’s Night. Instead, you can find, for example,  
the cockerel (as a symbol of Peter’s denial of Jesus), the Star of Bethlehem (marking  
the place where we can find Jesus).

2 In our church you will not find the altar - the centre of the church is a place for a pastor, which 
is often circular in shape and is usually placed in front or in the middle of the church.

3
In bygone days, there were rules for sitting:  women sat by the entrance to the church  
on the right side of the nave and the men on the left side of the nave. Children sat  
to the right of the presbytery and those preparing for confirmation on the left.

4

During the joint meeting in the church, the most important is the sermon of the Word of God - in 
our church we do not have a strict liturgy, at the Lord’s Supper we drink wine and eat bread in 
remembrance of the Passion and death of Jesus Christ, but we know that wine remains wine and 
bread remains bread. The Body and Blood of Christ were sacrificed once and it cannot be repeated.

2 The colour of altar vestments does not change; it is always white.

3 I am elected by Presbyterians for a specified period and our highest clergyman is a bishop.
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The Orthodox Church

3 My name is XY and I am an elder in this church. In some countries, people call me Batushka.  
My position is also emphasised by a beard – in our church every priest has a beard.

4

Believers gather in our church to listen to the Word of God in the sacred liturgy which I, the elder, 
read.  I am standing in front of the golden iconostasis, during the greater part of the liturgy with 
my back to the faithful, which symbolizes my pastoral role. Here you can find pictures of Saints 
Volodymyr and Oľga, but nowhere will you see any statues. Those are not in our church.

2

A central part of the temple is the altar with the throne, which is separated from the central part of the 
church, the nave, by the iconostasis and the Holy Door. Each iconostasis must have at least two tiers. In the 
first row on the right side of the Holy Door, one can find the icon of the Saviour, and the Mother of God icon is 
on the left. To the right of Christ is an icon that shows patrocinium – the sacrament dedication of the church.

3
In our church everybody stands during worship – women to the left of the aisle and men  
to the right. For women there is a dress code – they cannot enter the church wearing trousers, 
but only skirts or dresses. They must also cover their heads with a shawl.

4
Above the entrance is the chorus, from which the cantor (the psalmist or the singer)  
accompanies the divine liturgy by singing - prayers, hymns, or psalms. Singing is not 
accompanied by any musical instruments.

4
Through the Holy Door, just I, the elder, enter the sanctuary (the altar). A bloodless offering 
is performed and believers then accept it under the equivocal way - the bread and wine, and 
so they participate in this way in the sacrifice of Christ.

3

Epitrachil (from Greek epitrachilion, meaning “around the neck”, in casual English a stole)  
is a sign of priestly rank. It symbolizes the grace of Holy Spirit, which convenes over  
the bishop’s ordination of a priest and gives him the power to administer the Sacraments.  
The elder does not act without the epitrachil in any service.

1
The cross on the tower of the church is three-beamed, the middle beam is the broadest  
and the lower beam is chamfered – which depicts the aspiration of men to connect  
the earthly life with heaven – with God.

1 In our church the church tower is usually dome shaped resembling a burning candle, which 
symbolizes the light in which we should seek refuge in the darkness of the sins of the world.

3 The church devotees can come with the intention of praying whenever the church is open and 
accessible to the faithful, but especially for common prayers or blessing major life decisions.
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Roman Catholic Church

3 I am the priest of this church.

1
The floor plan of the church consists of nave, the semi-circular sanctuary and the side  
aisles. At the entrance is a vessel with holy water – the font. Believers entering the church  
dip their fingers in the font, and make the sign of the cross upon themselves.

1 The church spire is usually high, symbolizing the desire  
of the faithful for the afterlife. Atop of the spire is a cross.

4
Believers come to Mass, which consists of the Liturgy of the Word  
and Liturgy of the Eucharist. The church is open to believers not only 
during worship. Believers can come here if they want to pray to God.

2
At the front of the sanctuary is the offerings table, usually made of stone. The centrepiece  
of the sanctuary is a tabernacle in which the Eucharist is placed and the eternal light is lit. There  
is also a picture or statue of the saint to whom the church is dedicated – the patrocinium.

4 In the sanctuary is also the ambo (pulpit) from which resounds the Word of God, which is read 
from the lectionary, psalms are sung, and the priest speaks to the faithful in a homily (sermon).

3

Since II. Vatican Council, which took place in the years 1962-1965, believers have  
greater participation in the liturgy, they can read from the lectionary readings from  
the Old Testament; from the letters of the Apostles or the Acts. Only the priest reads  
from the Gospel according to John, Matthew, Mark or Luke.

3

The liturgy is presided over by the priest who stands facing the believers; together with the 
faithful they form in this way one community. The priest is clothed in the colours of each liturgical 
term. In the sanctuary together with the priest sit the altar boys during the Mass. Other believers 
sit on both sides of the church. Children and young people are usually seated at the front.

4 An organ is situated in the choir above the entrance of the church,  
to accompany worshippers chanting during religious services.

2

The walls of the church are richly decorated with paintings and statues of saints, which depict scenes from the life of Christ,  
and the Virgin Mary. The walls are decorated with the images of the Stations of the Cross and windows are often richly decorated 
with stained glass. On the right in the church is a baptismal font and next to it during the year stands the Easter Paschal candle, 
symbolizing the resurrection of Christ, and on which are found letters of the Greek alphabet - alpha and omega.
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The Greek-Catholic Church

3 We welcome you to our Church of the Holy Seven Slavonic Saints – Cyril,  
Methodius, Naum, Gorazd, Angelart, Clement and Sava; I am the priest here.

1
Our church is new; it was built in 2000 so that it corresponds to the style  
of the building. The floor plan of the church is in the shape of a square with  
a semi-circular sanctuary; the church is built on an East-West bearing.

1 The church tower, which is relatively low, forms a semi-circular dome,  
the building recalls of eastern architecture.

2

On the wall of the sanctuary, a fresco of the Virgin Mary, called Oranta, is painted. This is one  
of the oldest methods for its display. The Virgin Mary with her arms spread, her hands unfastened 
and open palms facing out toward the heaven, which means she continually intercedes with  
her son for us. The baby on her breast justly documents that she is the Mother of God.

2 In the sanctuary an iconostasis is placed, behind which the sacrificial stone table is to be found.

3
The priest, along with the altar boys can enter into the sanctuary, the priest  
through the Holy Door and the altar boys through the diaconal doors.  
In the middle of the area is usually the greatest throne intended for the bishop.

4 The priest gives the Liturgy with his back to the believers.  
The homily (sermon) is preached from the ambo (pulpit).

3
Pews are for the faithful on both sides of the church. They are only occasionally used;  
mostly the faithful stand: men and women together, children and youths stand in the front.  
The young, who accompany the liturgy by singing, stand on the chorus.

4

The liturgy consists of the Liturgy of the Word and the Liturgy of the Eucharist; musical 
instruments are not used during the liturgy; a large part of the liturgy is sung and led  
by the cantor, usually a man, who has the voice prerequisites. Girls hold banners (flags)  
in their hands and in certain parts of the liturgy they tilt them.

4 The liturgy is served in the Slovak language; however, once  
a month it is served in the old Slavonic liturgical language.
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Objectives
●● Raise awareness about the diversity of people (this activity being about 

confessional differences, but we suggest to include also other forms of 
differences, and not only the confessional ones).

●● Recognise the diversity of Christianity in terms of traditions and historical 
development.

●● Distinguish the differences among religious denominations that persist  
and those which no longer exist.

Materials
✔✔ list of the key events from the history of Christianity (example attached)
✔✔ one long piece of rope or string (across the class), and many shorter ones,  

of variable length

The Winding Paths of God‘s People

Activity Proposal Time: 10-90 minutes

according to the structure and extent 
of topics selected for discussion
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Activity description

A long string is drawn through the whole class. On one end of the string tick 
number 1, and on the other end write 2000 (or the actual year, A.D.). On the 
wall develop (or through a projector project) a list of key events from the 
history of Christianity. Customize the events list according to the objective 
of the activity. Discuss each event with students – consider the causes and 
consequences. Mark each event with a knot on the string. If the result of 
the event was a divorce of churches, add another string to that knot. Do not 
avoid even the opportunity to combine two lines, if such an event occurred in 
history (e.g. the Union of Uzhhorod). Finally a visualized Church history arises, 
in more places ‚entangled‘, often resolving, branching - but nevertheless the 
timeline is always facing forward. This symbolic visualization of the history of 
the Church can lead to various discussions, according to the intention of the 
teacher.

Examples of topics to discuss with students
How many lines in the history of the Church do you know already? 
Which lines have you learned today? 

Find how your family went through the history of the Church. 
What do you know of the roots of your family? Trace the path of your family in 
this picture. (Alternatively, you can complete it as a homework assignment.) 

Which lines are represented in the territory of our region? 
Which neighbouring country is the most similar to our region in terms of 
denominational religious diversity? 
Do you know what ideological disputes led to the divisions within the Church? 
Which of these disputes are important to you today? 
What now do you see as the difference(s) among denominations? 
What do all Christian denominations have in common? 
Does Christianity have something in common with other religions? 
With which and what is it?
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Annex - Example of Key Events History of Christianity

	 60	 –	 The beginning of the persecution  
			   of Christians in Rome

	 313	 –	 The Edict of Milan

	 9th Century	 – 	Iconoclastic Movement 

	 910	 –	 The establishment of a monastery  
			   in Cluny	

	 1054	 –	 The Great Schism

	 1209	 –	 The formation of the Franciscan order

	 1415	 –	 The burning of John Huss 

	 1517	 –	 The beginning of the German  
			   reformation

	 1646	 –	 Uzhhorod Union

	 1648	 –	 The Peace of Westphalia

	 1781	 –	 Patent of Toleration

	 1920	 –	 The equalisation of all churches  
			   in Czechoslovakia 

	 1962	 –	 II. Vatican Council
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Course of Activity

Distribute images of crosses without description to students and ask them 
if they know their names. Then show them a numbered list of the types of 
crosses and ask them to try to assign to the pictures the types of crosses from 
the list. Then show the images with assigned numbers and ask students to 
compare their solutions. Briefly evaluate this knowledge-based guesswork.

Discuss the words that are unfamiliar to the students or even the teachers. 
If you can, use the Internet to look up missing information. Also talk about 
where students have seen these symbols, and whether they understood their 
meaning. The discussion should be directed to understanding the symbol as 
one of the form of coding information. Try to collectively distinguish which of 
these crosses are Christian symbols and which are not. (You can also choose 
different characteristics – e.g. which are originally from Africa etc.)

Ask students to inspect sacral objects (3D models) at the website  
www.inoveduc.eu. Which crosses were found in different churches?  
Discuss their findings.

Elicit from the students what most surprises them today. Discuss it with them, 
and help them find other sources of information on these issues.

Objectives
●● Recognise the importance of symbols and symbolism as a way  

of encoding information.
●● Understand the diversity in symbolism of the cross in various cultural  

and religious contexts.
●● Become responsive to the symbolism in the sacral buildings.

Materials
✔✔ pictures of crosses and a list of types of crosses  

(on a large piece of paper or to project on the board)
✔✔ images of crosses without names for each student (Annex)
✔✔ key – crosses with their corresponding numbers  

(on a large piece of paper or to project on the board) 
✔✔ 3D models on the website (www.inoveduc.eu)

The Cross - the Symbol of Christianity?

1
10 min.

2
15 min.

3
10 min.

4
5 min.

Lesson Plan Time: 45 minutes
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Annex

Pictures of crosses without marking

	 1.	 Greek Cross
	 2.	 St. Andrew‘s Cross
	 3.	 Macedonian Cross
	 4.	 Swastika
	 5.	 Ancient Egyptian Cross

	 6.	 Celtic Cross
	 7.	 Coptic Cross
	 8.	 Orthodox Cross
	 9.	 Cross of St. Peter
	10.	 Latin Cross

Numbered list

Correct answers
5

3

6

2

1

9

10

4

8

7

In conclusion, tell the students that the use of symbolic crosses changes over 
time, and even today it is not the same in all countries.5

5 min.
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Course of Activity

Students open the 3D model of the Church in Veľká Tŕňa at www.inoveduc.eu.  
Alone or with the help of a teacher they should look for signs of different 
architectural styles. They supplement information from available literature or 
from the Internet. Together they should seek answers to questions that can steer 
students to a deeper speculation on how the given architectural style can hint at 
something about the history and present use of the church. 

For example, is there a link between changes to architectural styles through 
denominational changes in the population: if so, how? If not, what is it, therefore, 
related to? Why is it difficult to find the Reformed church in the Romanesque 
style?

Objectives
●● Learn to use technology as a tool enabling visual learning without having  

to visit a specific locality.
●● Apply knowledge of architectural styles.
●● Recognise a remarkable monument – the Church in Veľká Tŕňa.

The Church as a Textbook

according to the teacher’s aim

Activity Proposal Time: 5-45 minutes
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Objectives
●● Use in a practical way tangible historical sources (for instance,  

buildings – here represented by 3D models).
●● Recognise that different types of borders pass through Europe  

that divide it into various units, which do not exactly overlap with  
each other - challenging the concept of borders in general.

Materials
For each group we need:

✔✔ one flipchart paper divided by a longitudinal line – the left half  
of the paper is called ’West‘, the right is called ’East‘

✔✔ 4 markers of different colours
✔✔ glue, scissors
✔✔ shredded characteristics of particular types of families from Annex 1  

(printed on different coloured paper would make the results more diverse)
✔✔ pictures from Annex 2

Aunt and Uncle, or Mr. and Mrs.?
Lesson Plan Time: 45 Minutes 

Course of Activity

Show pupils the 3D models of the Lemko settlement in Zarychevo and  
a residential house with water mill from Vyšná Jablonka (which is actually 
located in the open-air folk museum in Humenne) – www.inoveduc.eu. 
Discuss how the division of space inside is arranged, and who could have  
lived there.

Continue to discuss with students aspects of life in the country from the 
past, and then invite them to compare it with the present. Has anything 
endured from the past? Listen to the views of students. The debate should be 
sensitively directed towards neighbourly relations and forms of address, such 
as how the neighbours were addressed (e.g. how their parents introduced 
neighbours). Was it as Uncle and Aunt, or as Mr. and Mrs.?

If students are learning any of the following languages - ​​German, English, and 
French, or if they can speak Czech or Polish - ask them if they can imagine 
using in those languages ​​as form of address ’uncle‘ and ’aunt‘ to neighbours, 
ergo, not to relatives. (’This is our neighbour, Uncle Smith,‘ or ’Hier kommt 
unsere neue Nachbarin - Tante Schmidt.‘) Why is it so?

2

1

3
10 mins
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9
5 mins

8
3 mins

7
7 mins

5

6
10 mins

Introduce students to some ideas related to the so-called Hajnal line - see box 
attached as Annex 3. Please reveal to them as few differences as possible. The 
more differences they can deduce themselves, the better. At this point do not 
show them the progress of the Hajnal line on the map.

Divide students in two- to six-membered groups (consider the time factor 
required for the discussion of the results of group work - less groups means 
more time for discussion). 

Hand out to students the prepared items, and ask them to arrange texts and 
images on the flipchart paper, according to whether the type of family has 
western or eastern characteristics. Emphasise to students that their work will 
be assessed not according to the number of administrative assignments, but 
by how they can justify the assignment. They may be wrong in reasoning and 
they may also be wrong in the result - but they should be able to explain why 
they opted for just such an assignment. 

Tip: If you are worried that students will take too long, do not hand everything 
to everyone, but divide the material. For example, two groups are given only 
pictures and two groups only texts.

Discuss together the matched pictures and text. The debate should gradually 
deduce many observations concerning the Hajnal line. It is not absolutely 
necessary to discuss everything. It is important that students have the space 
to discuss and to understand why the assigned texts and pictures under 
discussion are right or wrong. Take into consideration during the discussion 
that it is a model. In fact, there is a greater number of variations in the  
so-called family structures on both sides of the so-called Hajnal line, as well 
as that the transition zone between East and West is sometimes very wide. 
In concluding the debate, differentiate between which assignments were 
discussed and those they did not manage to discuss. You can give students 
the task to study them at home. This task can be voluntary.

Prompt students to consider which side of the Hajnal line our country is on. 
They should also consider which neighbouring countries are on the same side 
of the line, and which are on the opposite. After a very short discussion, show 
students a representation of the Hajnal line on the map. Do not forget to 
point out that in terms of the traditional forms of family, Slovakia and Ukraine 
belong to the same side of the line. Compare the route of the Hajnal line with 
the routes of state borders, EU borders, and so on.

Lead a discussion with students about advantages and disadvantages which 
stem from both models of the family. (For example stronger family ties in 
the East; too little land area belonging to each property in the East; more 
migration and gaining of experience in other municipalities and provinces 
in the West; a shortage of labour for industry in the East, and conversely 
a surplus in the West, etc.) The aim of the discussion is to understand that 
this activity has helped us to comprehend the past and its influence on our 

4
5 mins
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daily lives in the present, but it does not mean that the tradition should 
be invariable. Any change in tradition should be the result of rational 
considerations rather than historicism (e.g. the efforts to return society to the 
inappropriately named ’’Golden times‘‘).

Show students again the 3D models of monuments of folk architecture from 
Zarychevo and Vyšná Jablonka.  Lead a conversation about how the space 
is arranged in the house and all who could have lived thereabouts. Take 
advantage of the lessons learned during the activity. Finally, ask students 
whether they know why they called neighbours ’Uncle‘ and ’Aunt‘, but in 
German or English it is very rare and almost non-existent.

10
5 mins

Appendix No. 1

West                                                                  East

High marriage age for newlyweds Low marriage age for newlyweds

A large number of people 
who never marry

A large number of people who 
marry at least once in their life

Nuclear / single family Complex family forms

Lifelong service Work on family farm

Remarriage of widows
The fate of widows is connected 

with children

The institution - “výmenok”, “výměnek” 1

is used
The institution - “výmenok”, “výměnek” 1

is unknown

A high number of illegitimate children A low number of illegitimate children

1/ 	 “výmenok”, “výměnek” = share of property reserved by a farmer on his retirement
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Appendix No. 2

Settlement in Zarychevo

Settlement in Zarychevo
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Homestead in Hartmanice

Homestead in Hartmanice
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Terraced fields in Osturňa (Kežmarok district)

Flax fields in Běleč (Brno district)
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Mother, son and seasonal workers, Petrovice (Znojmo district)

Family from Budmerice (Pezinok district)
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Family from Budmerice (Pezinok district)

Family from Petrovice (Znojmo district)
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Appendix No. 3

Hajnal line

The demographer and statistician John Hajnal on the basis of statistical sources from 
the period around the year 1900 highlighted the characteristics of the ’European 
model‘ family, which would have been valid for the territory of Europe in the 16th to 
19th centuries. These were advanced aged of couples at the time of their first marriage 
and a large number of people who had not concluded marriage throughout their lives. 
He established its eastern border: an imaginary connecting line between St. Petersburg 
and Trieste, which separated the ’Baltic‘ republics from Russia, Poland devided into two 
parts, and ran between the Czech and Slovak Republic, Hungary, and Austria. Families 
who were located East of the connecting line were considered as non-European in 
structure. These would have been characterised by low marriage age and the fact that 
almost everybody got married in their life.

Approximate course of the Hajnal line

Author: Juraj Majo
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With the previously mentioned essential characteristics we find other associations: in 
regions where people married young, it was assumed that the couple after marriage 
became for a longer or shorter time part of their parents‘ family (mostly of the groom) 
who ’ruled‘ the whole family. The family as such also functioned as a working unit, and 
managed with the work of family members only, since the first children were born 
shortly after the wedding and mostly for the duration of the marriage, but rarely was a 
child born out of wedlock. Labour force from outside the family was rarely hired. With 
this fact was associated the succession law. For the greater part, each son had a right 
to a share of the property of the parents, hence, a family in which he lived and worked. 
The mother - a widow remained with her children in the family of her husband, so 
as not to deprive her children of their inheritance to which they had the right due to 
the work on common property. The moment, when a couple established a separate 
household, could have been variously motivated: usually the family separated after 
the death of parents. Sometimes the situation arose that the couple separated during 
the family cycle. The parents then remained generally with the family of one of the 
sons (the youngest or oldest) who cared for them until the end of their life.

In the western regions of Europe young people served in distant households / farms 
before marriage. The young men needed savings fund for the permission to marry and 
to establish a separate family household; girls needed money for a dowry, and usually 
the couple became independent soon after marriage. The Western European model of 
a mature marriage age was associated with a large number of servants in households 
and the so-called succession model: an heir apparent (one heir - mostly the son). 
Mothers who became widowed usually remarried, inheritance rights of their children 
did not prevent them from doing so. As women and men married at a later age, their 
offspring were not as numerous as to the East of the Hajnal line. Yet, it was in this part 
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that there was a higher incidence of illegitimate children. Different family structures 
were also linked to the different care of the elderly. In the west, for example, there was 
an institution called ’’výmenok“, in which an old peasant couple at a certain point in 
their life transferred their property to a successor; generally, the next generation in the 
family or to others outside the family circle. Their successor undertook to take care of 
the retiring couple from the sources of the inheritance. Relations between generations 
in the family regarding the inheritance of assets to the next generation were usually 
resolved by a contract. 

Interesting thoughts in areas of law 

In the period after establishing Czechoslovakia, it was necessary 
to unify inheritance practices, and also the arrangement of 
provisory care for old people in both parts of the Republic. While 
in Bohemia, Moravia and Silesia dominated the Western model, 
in Slovakia and Transcarpathia prevailed over the Eastern model. 
Czechoslovakia had “výmenok” legally enshrined as one of 
the possible ways of care for the elderly until 1948. Then, with 
the onset of communism in Czechoslovakia (already without 
Transcarpathian), “výmenok” was repealed and replaced with 
compulsory national insurance, in which the state assumed 
responsibility for the provisory care of the elderly. After the fall of 
communism in 1989 ‚ however, “výmenok” was not re-established. 
With regard to the unfavourable demographic development and 
the anticipated problems of the pension system in the future, 
the now separate Czech Republic decided to renew this bygone 
practice, and “výmenok” as a form of old-age provision was once 
again amended by the statute with effect from 01.01.2014  
(Civil Code, §§2707 - 2715).

Sources:

BOTÍKOVÁ, M. – ŠVECOVÁ, S. – JAKUBÍKOVÁ, K.: Tradície slovenskej rodiny. Bratislava 1997.
VOĽANSKÁ, Ľ.: Teta a ujo alebo pán a pani? Hajnalova línia ako hranica dvoch modelov tradičnej rodiny 
v Európe. In: BENDÍKOVÁ, M. – SLÁDEK, K. (eds.): Hranice v Európe. Bratislava 2012, s. 28-36.
www.ludovakultura.sk – titles about the family.
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Course of Activity

First of all, we learn how to draw the structure of the family: 
 													           

Objectives
●● Find ways of working with old written resources.
●● Become familiar with the basics of genealogy.
●● Extend the examination of the traditional family, which began in the activity 

Aunt and Uncle, or Mr. and Mrs.?

Materials
For each group you will need one copy of the census document (sheet) from 
the year 1930 (see attachment). Eventually, anonymous census documents will 
also be published online. Some examples are already available today at this 
website https://www.slovakiana.sk/kulturne-objekty

From the Workshop of a Historian 
– the Quest of Families

Activity Proposal Time: 20-60 Minutes

depending on the length of discussion 
which is subject to the teacher

1
Man The union of men and women 

who do not have common ancestors 
= Marital relationship

The vertical connection 
means a new generation
= Parental relationship

Linking any persons who have 
common ancestors
= Sibling relationship

Woman
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Divide students into groups (two to six members) and hand them the census 
document from the Annex. Then ask them to redraw what they see written 
on the sheet, using rules about the structure that they have just learned. 
Then ask them to compare the results of their work among groups, and 
in cases of irregularities, to discuss which structure actually corresponds 
to the entry.

Talk about whether it is the Eastern or Western model of family 
(see activity Aunt and Uncle, and Mr. and Mrs.?).

Ask students to find out as much data as possible about the given family 
from the worksheet.  You can give them an overview of the ideas, which are 
possible to find (do not give them the overview immediately, let students 
first try to discover as much information as they can by themselves). 

■■ Education
■■ Occupation
■■ Age at first marriage
■■ Age at birth of first child
■■ The largest number of children in the family
■■ Infant mortality
■■ Illegitimate children
■■ The age of the women at birth of the first and last child
■■ The difference in age between children (individual births)  

– interval of births
■■ The difference in age between the spouses
■■ The structure of the family in the household – who lived in the house?
■■ The predominant form of the families in the municipality – other families
■■ Endogamy/exogamy (marriage within the village or with a ’’non-resident“)
■■ Months or dates of wedding procedures
■■ The most common first names
■■ Etc

Talk with students about any of the points made that they are interested 
in. Think about the way of life of people in the village. You can apply the 
discussion appropriately to include knowledge of the Hajnal line.

2

3

4

5
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Appendix • Census documents (sheets)
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Search after your family tree

Have you ever attempted to create a family tree of your own 
family? Then you have probably encountered the problem that we 
can find little information about ordinary people. About whom do 
we usually find information in historical resources? About people 
who were of significance – from  chronicles, biographies, and 
correspondence; who had bequeathed something in a will to their 
loved ones – testaments; who had problems with the law – judicial 
writings... Where would you start, if you were to research the 
lineage of your family? Researching family trees could be on the 
whole a very stimulating activity during long wintry nights. 
Some have even elevated it to science. That science is called 
genealogy. Do you want to know something more about it?

Typically, we progress from the known to the unknown, a good 
idea is to look around yourself – family chronicles, a family 
bible, a purchase-sales contract, extracts from the civil register, 
correspondence, certificates, licenses, old photographs, inscriptions 
on gravestones, and of course – interviews with relatives; especially, 
the older generation. Tracing ancestors could be compared to 
the work of detectives, who look for every available lead, so that 
it ascertains to the truth. One of the resources in the ‘‘detective‘‘ 
demographic and genealogical investigations of the family are the 
census sheets.
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In your search for the necessary information to compile your family 
tree, we will hit rock bottom in the last third of the 19th century.  
In the event of additional exploration further into the past, we have 
to use, for example, church registers – stored in the state archives 
(BA, BB, KE, NR, PO, TN, TT, ZA) – so we can obtain information up  
to the 17th century.

Sources such as sheets of the census in the territory of today‘s 
Slovakia and parts of today‘s Transcarpathian region of Ukraine  
(at that time part of Hungary) exist from 1715; the first census of the 
whole population took place in 1778-1785, modern censuses have 
already begun in the second half of the 19th century. In the 20th 
century censuses were conducted in 1921, 1930, 1946, 1950, 1961, 
1970, 1980 and 1991. And then in 2001 and 2011. Census sheets 
represent the time slice, which was conducted by the enumerator  
in any given municipality at a given time – and usually in one day.  
If we have at our disposal materials from several censuses, it is 
possible to create an overview of the changes in the composition  
of the population of the locality over time.

Sources:

http://www.geni.sk/supisy-urbare-scitania/ 
Herzánová, Ľ.: Sčítanie ľudu z roku 1930 ako prameň pre výskum rodiny. In: Slovenský národopis, 2002, č. 1, 
s. 25-44., dostupné online: https://www.academia.edu/12175718/S%C4%8D%C3%ADtanie_%C4%BEudu_z_
roku_1930_ako_prame%C5%88_pri_v%C3%BDskume_rodiny
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Course of Activity

Please introduce the topic of the lesson (blind map) and its goal 
(know your own stereotypes). Help yourself with this text:

Although there are many things which appear to be 
natural, invariable, and derived from the rigid rules of 
natural science, it need not always be so. It is similarly 
so with prejudice. Culture is never so powerful, as 
when it is disguised by nature... Geography is the 
exact science of solid precision measurements of 
fixed points on the globe. In our minds, however, 
it may also be subject to cultural influence and 
be swayed by political decisions. These act on our 
understanding of the geographical area and on the 
production of so-called mental maps (models of 
the environment that surround us generated by our 
brain). Mental maps include various places, cities, 
regions, etc. which we give different meanings, and 
behave according to them. Let us, therefore, take a 
look at how it is with us.

Divide the students into groups of two to six persons. Give each group 
a blank map printed on a sheet of paper and a list of places that they should 
place on the map. The names of the cities are listed in the original language. 

Objectives
●● Recognise the stereotypes we have about Europe, the East and the West.

Materials
For each group, we will need one blank map of Europe, printed on a sheet 
of paper, and a map of Europe indicating cities printed on transparent foil.

Blank Map of Europe

depending on the length of discussion 
which is subject to the teacher

1

2

Activity Proposal Time: 15-30 Minutes
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Berlin Bratislava Gdańsk Humenné

Київ Львів Michalovce Milano

Мукачево Praha Split Strasbourg

Ужгород Vilnius Warszawa Wien

(If you do not use these cities, but others instead, you have to make your own foil.) 

Allow the pupils 5-10 minutes to draw the cities into the maps. Then give 
them a translucent foil and ask them to compare what they plotted with the 
facts.

Discuss how their ’’mental map‘‘ differs from the exact geographical maps. 
Why is it so? What are the consequences? What are some of the most common 
’’surprises‘‘? 

■■ Where have you placed Split compared to Vienna?  
– they lie on the same Meridian;

■■ Where have you placed Prague compared to Vienna?  
– Prague is generally considered to be a city in the East,  
although it lies to the west; 

■■ Where have you placed Vienna compared to Bratislava?
■■ Where have you placed Kiev? – It will most likely be closer to the  

eastern borders of the Slovak Republic, as it is drawn on a map.  
What do you think, why is it so? (War in the Ukraine)

3

4
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Where is the boundary of Europe?

From the geographical perspective, Europe tends to be often thought 
of as only a part of the Eurasian continent. Its eastern border is 
precisely what is interesting – where is it located? The issue of 
Europe‘s borders has been discussed as far back as ancient times.  
The eastern boundary, as set out presently, is relatively young.  
Its author is considered to be Philipp Johann von Strahlenberg  
(1677-1747), a Swedish officer and geographer of German origin, 
who suggested that the Ural Mountains should constitute the 
eastern border of Europe, as should the Volga, the Don, and the 
Black Sea...

This border became important at the end of the 19th century when 
political will was to make Russia (with enormous human and natural 
resources) a ’’cultural“ European ally for Great Britain and France 
(future Triple Entente) against the future Triple Alliance (Austria-
Hungary, Germany, Italy). Thus, seemingly natural or harmless 
agreement / convention in the field of geography, therefore, may 
have a powerful cultural / political backdrop.

Central / Eastern Central Europe was until a few years ago an empty 
phrase almost as in the case of the oldest maps, where in places 
which were unexplored read: hic sunt leones (here are lions). Cities 
that people considered to be Western were largely drawn far more 
to the west, than in fact they lay, and so it was the case with cities 
considered to be Eastern. Today the situation has changed and 
central Europe has become a filled space — even so, and almost to 
the contrary, cities are closer to each other. Distances between cities 
in our example are often considered shorter than they actually are.

For the inhabitants of Central Europe – the dichotomy of the West-
East is an elementary dichotomous orientation of the European area, 
but, for instance in Montenegro or Bosnia and Herzegovina, Bulgaria, 
or even Greece, it is more likely allocated to a North-South divide. We 
have (situated on the peripheral border) in fact a tendency towards 
always drawing comparisons with the centre.  The territory of Slovakia 
(and perhaps even Transcarpathia) could be considered in the light of 
the various cultural influences as West of the East rather than as the 
East of the West.
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Blank Map

Author: Juraj Majo
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Map with marked cities

Author: Juraj Majo
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Objectives
●● Understand the correlation between rights and responsibilities.
●● Become aware of the complexity in the relationships between the different 

sectors of a democratic society.
●● Promote co-operation and civil liability.

Materials
For each group: 

✔✔ a large sheet of paper (A3, or flipchart paper)
✔✔ three board-markers of different colours
✔✔ a copy of the rules of the game 
✔✔ a roll of cellotape
✔✔ 4 balls of wool of different colours or a thicker string
✔✔ scissors 

Preparation
Cut six 1.5-meter-long pieces from each ball of wool. 
(A total of 24 pieces, 6 of each color, and one colour per group.)

Network of Relationships
Time: 90 Minutes

Course of Activity

Divide students into four groups and tell them what a ’’group“ in a society 
represents: 

■■ Government
■■ Non-governmental organisations
■■ Media
■■ Citizens

Hand out the large sheet of paper and RED board-markers to each group, and 
then explain the first task: ’’You have 7 minutes to write on the paper using a RED 
marker the 5 main functions which ‘the group‘ you represent fulfils for the society.“

All groups present what they have written. Others can pose questions and suggest 
modifications. The teacher leads a discussion in such a way that the group truly 
depicts their actual role in the functioning of a democratic society. This is beneficial 
for better progress through the subsequent phases of the activity. 

1

3
10 mins

2
10 mins

suitable for a socioscientific seminar
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8
30 mins

9
20 mins

7
5 mins

4

6

5
15 mins

Students are again divided into groups and are given a GREEN marker. Their 
assignment is to ’’write a list of the requests that they have for the other 
groups, so that they can fulfil their functions well“ (those which are written 
in red). Tell students not to formulate exaggerated claims and not to try 
to set the stage for ’’conflict“ with other groups. Let them give the realistic 
requirements necessary for the performance of their functions.

At a suitable moment give instructions to groups to select the 6 most 
important requirements from all they have drawn up.

Distribute among the groups the rules of the game, and read through them 
together, so that they all understand and know what to do.

Ask the groups to bring their sheets to the centre of the room and put them 
into a square as laid out in the rules, about a metre away from each other. 
Group members sit in their corners.

The negotiation. Groups negotiate among themselves in 3 rounds, as laid 
out in the rules of the game. The negotiation should be brisk, as there is no 
need to ’’prolong“ each request. It is important to discuss as many mutual 
requirements as possible. The requests which groups received from other 
groups are recorded on the sheet with a BLACK marker and they should 
endeavour to assign them to the roles that they wrote for themselves in the 
beginning with a red marker. A network of relationships between participants 
is established at the end of the activity.

Discuss with the students the course of activity and what network was 
established:
a.	 Was it difficult to realise the role of your ’’group“ in a society?
b.	 Did you agree on the requirements you gave to other groups?
c.	 Did you agree on which requests to accept from others? 
d.	 Did you negotiate with other groups, to better understand the role of 

’’your“ group in a society?
e.	 What do you think about the linking of the different components of 

society? How does the resulting network illustrate what a democratic 
society is like?
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Variation
If you do not have at your disposal a continuous 90-minute lesson, then divide 
this activity into two 45-minute lessons. Conclude lesson 1 at the end of activity 6, and 
commence the second lesson by quickly repeating step 6 again and continuing to the 
end of activity 9. During the second period, slightly shorten the time for negotiation.

If you have at your disposal only one 45-minute lesson, assign activity 2 for homework 
and ask that students turn it in one day in advance of your lesson. Ask them to join 
you in discussion of activity 3, after they have handed-in their homework. Likewise, 
they should also study the rules of the game for homework. The lesson should be 
implemented from activity 4 as follows:  

■■ The time required for activity 4 a 5: 10 minutes
■■ The time required for activity 6 a 7: 5 minutes
■■ The time required for activity 8: 20 minutes
■■ The time required for activity 9: 10 minutes

If you have too many students in the classroom, which would result in the team sizes 
being too large, you might consider making two more groups of equal numbers 
composed of fictional entrepreneurs and minorities. Consider modifying time 
allocations for each program item on the agenda. Activity 8 does not need to be 
negotiated with everyone for time reasons. For example, you can use this plan: 
1.	 First round – The Government x Entrepreneurs; Citizens x the Media;  

Minorities x NGOs
2.	 Second round – The Government x NGOs; Citizens x Entrepreneurs;  

Minorities x the Media
3.	 Third round – The Government x Minorities; Citizens x NGOs;  

Entrepreneurs x the Media
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Rules of the Game
1.	 The aim of the game is to agree on all the requirements of each player by other 

players. 
2.	 The game takes place in three rounds within the game-plan. Each round is 

negotiated between two pairs of players.
3.	 The pairs agree who will first make a request. Additional requests then alternate. The 

aim is to negotiate as many requests from both sides as possible. 
4.	 When claiming your request, always explain how meeting this request will help you 

to fulfil your function in a society. 
5.	 Before accepting requests from others, consider: 

a.	 whether you are able to meet the request,
b.	 whether the request is realistic and proportionate.

6.	 For each accepted request, take a piece of wool and connect your sheets with it. The 
ends of the wool should be pasted onto the sheets. The group which has accepted 
a request should write it on their sheet with a black marker. If the request is not met, 
the wool is set aside.

Sources: 
Rada Evropy (2003): Kompas. Manuál pro výchovu mládeže k lidským právům. Argo: Praha. 
http://www.mladezvakci.cz/fileadmin/user_upload/publikace/Kompas_manual.pdf
Upravené.

Beginning

Govt

Media

NGO

Citizens

Govt

Media

NGO

Citizens

Govt

Media

NGO

Citizens

Govt

Media

NGO

Citizens

Second round

First round

Third round
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Course of Activity

Adjust the number of ready-made cards to accurately reflect the number of 
students. Make sure that each task is covered by at least one person (per card) 
in each group. Let the students draw lots for a card. Depending on what they 
selected by lot, they will be included in the team and assume their role.

Ask students to get as much information about the thesis they have on the 
obverse side of the card with the help of the internet and illustrate wine 

Objectives
●● Raise awareness of the potential of the traditional vineyard (Tokaj, Seredne) 

for development of small business as well as for the development of civic 
engagement (preserving the traditions of the region).

●● Obtain and process information in a short time.
●● Formulate and reinforce own opinion through discussion.

Materials
✔✔ two large sheets of paper (flipchart paper), for each group 
✔✔ for each group, 8 pieces of A4 paper, or a set of self-adhesive paper  

squares (post-its)
✔✔ board markers (16 pcs)
✔✔ sufficient number of computers connected to the Internet
✔✔ for each group a masking tape or blue-tack, if they do not have post-its
✔✔ cards for students, from which they will draw their role
✔✔ theses for the discussion

Preparation
■■ Prepare a flipchart paper for each group and split it into 8 parts, so that  

in every part one A4 sheet will fit, or sufficient number of post-it squares 
(when the flipchart is turned widthways, 2 x 4 A4 sheets will fit on it in 
portrait orientation). 

■■ Print and cut out the task cards for students (appendix No. 1).
■■ For both teams print one or more theses (appendix No. 2).
■■ Modify the class so that the students will sit on both sides of the room,  

with a space in the middle so the two teams sit opposite each other.

Small versus Large Winemakers

1

Activity Proposal Time: 45 minutes

2
12 mins
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grower issues from the perspective which is listed on the reverse side of the 
card. Students enter information on the post-its or the A4 sheets, which they 
will stick to the flipchart. Finally, the data is exchanged among the whole 
group, so that everyone has comprehensive information.

Give both groups one thesis and familiarise them with the rules of the debate:
■■ The task of the group is to defend or refute the thesis (debate)  

– the precise instructions are on the card with the thesis.
■■ The group will elect two speakers – the first will open the topic  

and yield the main arguments in 1 minute; the second speaker will respond 
to the arguments of the opposing party and add other arguments from his 
group in 90 seconds.

■■ Prior to the first speaker, students should be allowed 3 minutes  
for preparation. Between the first and second speaker there should  
be a break for consultations of 2 minutes.

■■ The length of the debate for one thesis is about 10-12 minutes,  
so during a lesson at an optimal pace, two theses can be completed.  
In some classes only one.

Follow with the discussion.

Discuss about which part students would have taken, if the cards had not 
specified it. Talk about how civil associations can help small winemakers offset 
the economic power of large winemakers.  
– In practice, this points 
to the importance of 
civil society.

For a better 
understanding of how a 
traditional wine-growing 
environment looks, 
represented  
by small winemakers,  
take advantage of 
the 3D models of the 
vineyards on the website  
www.inoveduc.eu.

3

4
24 mins

5
9 mins
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Appendix No. 1� Page 1 (print on both sides - this is the reverse side)

SMALL 
WINEMAKERS

SMALL 
WINEMAKERS

SMALL 
WINEMAKERS

SMALL 
WINEMAKERS

SMALL 
WINEMAKERS

SMALL 
WINEMAKERS

SMALL 
WINEMAKERS

SMALL 
WINEMAKERS

SMALL 
WINEMAKERS

SMALL 
WINEMAKERS

SMALL 
WINEMAKERS

SMALL 
WINEMAKERS

SMALL 
WINEMAKERS

SMALL 
WINEMAKERS

SMALL 
WINEMAKERS

SMALL 
WINEMAKERS

MAJOR 
WINEMAKERS

MAJOR 
WINEMAKERS

MAJOR 
WINEMAKERS

MAJOR 
WINEMAKERS

MAJOR 
WINEMAKERS

MAJOR 
WINEMAKERS

MAJOR 
WINEMAKERS

MAJOR 
WINEMAKERS

MAJOR 
WINEMAKERS

MAJOR 
WINEMAKERS

MAJOR 
WINEMAKERS

MAJOR 
WINEMAKERS

MAJOR 
WINEMAKERS

MAJOR 
WINEMAKERS

MAJOR 
WINEMAKERS

MAJOR 
WINEMAKERS
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Appendix No. 1� Page 2 (print on both sides - this is the reverse side)

Location of the area 
(pros and cons),  

history of the area

The rate  
of unemployment  
and the possibility  

of improvement

Advantages  
and disadvantages  
of small business

Impact on the 
environment

Location of the area 
(pros and cons),  

history of the area

The rate  
of unemployment  
and the possibility  

of improvement

Advantages  
and disadvantages  
of small business

Impact on the 
environment

Competitiveness
Development of tourism 

by using cellars
Code of Ethics  

for Entrepreneurs

Connection with the 
European Union - 

opportunities  
and threats

Competitiveness
Development of tourism 

by using cellars
Code of Ethics  

for Entrepreneurs

Connection with the 
European Union - 

opportunities  
and threats

Location of the area 
(pros and cons),  

history of the area

The rate  
of unemployment  
and the possibility  

of improvement

Advantages  
and disadvantages  
of small business

Impact on the 
environment

Location of the area 
(pros and cons),  

history of the area

The rate  
of unemployment  
and the possibility  

of improvement

Advantages  
and disadvantages  
of small business

Impact on the 
environment

Competitiveness
Development  

of tourism by using 
cellars

Code of Ethics  
for Entrepreneurs

Connection with the 
European Union - 

opportunities  
and threats

Competitiveness
Development  

of tourism by using 
cellars

Code of Ethics  
for Entrepreneurs

Connection with the 
European Union - 

opportunities  
and threats
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Appendix No. 2

Thesis No. 1: The role of small winemakers: FOR

Small winemakers have greater opportunities 
in business development than major winemakers.

Thesis No. 2: The role of small winemakers: AGAINST

Major winemakers have more possibilities to draw funding 
from public sources than small winemakers.

Thesis No. 3: The role of small winemakers: AGAINST

Growing on a large-scale is less demanding on the environment.

Thesis No. 4: The role of small winemakers: FOR

Small businesses make more room for the development 
of tourism and employment for the whole region.

Thesis No. 1: The role of major winemakers: AGAINST

Small winemakers have greater opportunities 
in business development than major winemakers.

Thesis No. 2: The role of major winemakers: FOR

Major winemakers have more possibilities to draw funding 
from public sources than small winemakers.

Thesis No. 3: The role of major winemakers: FOR

Growing on a large-scale is less demanding on the environment.

Thesis No. 4: The role of major winemakers: AGAINST

Small businesses make more room for the development 
of tourism and employment for the whole region.
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Show your students the 3D model of the bridge in Hanusovce. Then, show 
them the photograph of the entrance to Auschwitz concentration camp.  
Ask the students to try to find the most connections. Discuss comments  
on an ongoing basis. Finally, encourage students to read the texts which 
accompany the model of the bridge at www.inoveduc.eu.

In a suitable manner, divide the students into 5 groups and assign them 
to a flipchart with quotes.

Ask the students to read the quote and the task which goes with it. Students 
consider the quote and discuss their thoughts, then they write 
on the flipchart a summary of their thinking. 

Objectives
●● Recognise the obligation of the citizen to protect the character  

of democracy and the rule of law.
●● Consider the circumstances which may cause the failure of citizenship 

(propaganda, fear, ethical dilemmas).
●● Raise awareness of the timeliness of the Holocaust theme, Porajmos  

and actual historical knowledge.

Materials
✔✔ PC and projector
✔✔ 5 flipchart papers with labelled quotations and tasks 
✔✔ board markers (5 pcs)
✔✔ masking tape or blue-tack

Preparation
■■ On the computer, display the 3D model of the bridge at Hanusovce,  

on the website www.inoveduc.eu, and a picture of the gate of the 
concentration camp (appendix No. 1).

■■ Prepare five workspaces with flipchart paper, on which you adhere  
quotes and tasks (appendix No. 2).

When Citizenship Fails

1
5 mins

2

3

Activity Proposal Time: 45 minutes
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4
20 mins

After recording their summaries, the students move on to the next flipchart. 
Thus we let them rotate until the specified time allowance elapses. The 
activity is to be completed 20 minutes before the end of the lesson period. 
Ideally, each group examines three flipcharts.

Ask the students to read what is written on the flipchart which they are 
standing next to, and write on the flipchart the most important lesson that 
emerges for contemporary young people. Then adhere the flipchart to the 
wall with the masking tape.

Then ask the pupils to quietly pass through the class and become acquainted 
with what is on each flipchart. Thus, focussing mainly on the formulated 
lessons learned. 

Ask the students to reflect on the previous activity, and share their thoughts 
with the class. Use, for example these questions: 

■■ How did you feel while working?
■■ Which statement provoked the largest dilemma to you personally?
■■ Do you agree with the opinions of others in your group or do you have 

a different point of view?
■■ Was cooperation in the group easy or complex - thus causing problems?
■■ What civic principle failed during the Holocaust or the Porajmos? 
■■ Can you see similar failures today?

5

6
10 mins

7
10 mins

Appendix No. 1 - Photograph
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Appendix 2 – Citations and tasks on flipchart
 

1.	 We constantly lived in fear. We had four bags packed. One day our  
bell rang and we were told: “take your things and come.” 
� Erika Bezdičková 
 
Task: From what did their fear spring? Did they know where they were going? Write 
down the opinions which you agree with. 
 

2.	 The one said: “But after all, she looked like a man.”  
The propaganda was such that they treated us like cattle. 
� Zuzana Ružičková 
 
Task: What objective does propaganda have? How is it possible that people have 
come to believe that the Jews and the Roma-Gypsies are not people? Write down 
your thoughts. 
 

3.	 Finally, we will not remember the words of our enemies,  
but the silence of our friends. 
� M. L. King 
 
Task: Do silence and the failure of most to act help evil to prevail? Write down your 
thoughts. 
 

4.	 In the village we do not have any Gypsies, only blacksmiths.  
(This statement prevented their transportation to camp.) 
� The Mayor of the Municipality of Košariská  (Ethnic German) 
 
Task: Think of an ethical dilemma: to lie in order to help someone, or not to lie? 
Write down your thoughts. 
 

5.	 It should be pointed out to people that such things happen.  
Because what happened in the past… 
� Peter Šafranko 
 
Task: Why do you think nowadays it is important to talk about the Holocaust and 
Porajmos? Write down your thoughts.
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Participants of the InovEduc project in front of the Gate of Freedom memorial, 

located under Devín Castle

Cemetery in Srebrenica (Bosnia and Hercegovina)
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Course of Activity

Suggest that the students read the preamble to the constitutions of a number 
of countries. Ask them to explain at their own discretion or with the help of a 
professional publication, how the terms ’’nation“ or ’’people“ are defined as a 
source of power in the republics of which the preamble is concerned.

Talk about the implications on the life of any society that the variously defined 
concepts of ’’nation“ or ’’people“ have.

France

The French people solemnly proclaim their attachment 
to the Rights of Man and the principles of national 
sovereignty as defined by the Declaration of 1789, 
confirmed and complemented by the Preamble to the 
Constitution of 1946, and to the rights and duties as 
defined in the Charter for the Environment of 2004.

By virtue of these principles and that of the self-determination 
of peoples, the Republic offers to the overseas territories which 
have expressed the will to adhere to them new institutions 
founded on the common ideal of liberty, equality and 
fraternity and conceived for the purpose of their democratic 
development.

Objectives
●● Become aware of how the different notions of citizenship are applied  

in legal practice. Understand that the civic principle of the arrangement 
of civil society helps to overcome the barriers between people, and 
undermines the need for solid boundaries, if both sides of the border are 
recumbent countries with focus on citizens.

What Nation is Ratified 
in the Constitution?

1

2

Activity Proposal Time: 15-60 Minutes

suitable for a socioscientific seminar
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Slovakia

We, the Slovak nation, bearing in mind the political and 
cultural heritage of our ancestors and the centuries of 
experience from the struggles for national existence and 
our own statehood, mindful of the spiritual heritage of 
Cyril and Methodius and the historical legacy of Great 
Moravia, recognizing the natural right of nations to 
self-determination, together with members of national 
minorities and ethnic groups living on the territory of 
the Slovak Republic, in the interest of lasting peaceful 
cooperation with other democratic states, seeking the 
application of the democratic form of government, 
guarantees of a free life, development of spiritual culture 
and economic prosperity, that is, we, the citizens of the 
Slovak Republic, adopt through our representatives this 
Constitution.

The Czech Republic

We, the citizens of the Czech Republic in Bohemia, in 
Moravia, and in Silesia, at the time of the restoration of an 
independent Czech state, true to all the sound traditions 
of the ancient statehood of the Lands of the Crown of 
Bohemia as well as of Czechoslovak statehood, resolved 
to build, protect and advance the Czech Republic in the 
spirit of the inalienable values of human dignity and 
freedom as the home of equal and free citizens who are 
aware of their obligations towards others and of their 
responsibility to the community, as a free and democratic 
State founded on respect for human rights and on 
the precept of a community of citizens, as a member 
of the family of democratic nations of Europe and the 
world, resolved to protect and develop their natural, 
cultural, material and spiritual heritage, resolved to heed 
all the well-proven tenets of law-abiding state, have 
adopted through our freely elected representatives this 
Constitution of the Czech Republic.
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Ukraine

The Verkhovna Rada of Ukraine, on behalf of the Ukrainian 
people - citizens of Ukraine of all ethnicities, expressing the 
sovereign will of the people, based on the centuries-old  
history of Ukrainian state-building and on the right to  
self-determination realised by the Ukrainian nation, all the 
Ukrainian people, providing for the guarantee of human rights 
and freedoms and of the worthy conditions of human life, 
caring for the strengthening of civil harmony on Ukrainian soil, 
striving to develop and strengthen a democratic, social, law-
based state, aware of our responsibility before God, our own 
conscience, past, present and future generations, guided by 
the Act of Declaration of the Independence of Ukraine of 24 
August 1991, approved by the national vote of 1 December 
1991, adopts this Constitution - the Fundamental Law of 
Ukraine.

Germany

Conscious of their responsibility before God and man, 
inspired by the determination to promote world peace as an 
equal partner in a united Europe, the German people, in the 
exercise of their constituent power, have adopted this Basic 
Law. Germans in the Länder of Baden-Württemberg, Bavaria, 
Berlin, Brandenburg, Bremen, Hamburg, Hesse, Lower 
Saxony, Mecklenburg-Western Pomerania, North Rhine-
Westphalia, Rhineland-Palatinate, Saarland, Saxony, Saxony-
Anhalt, Schleswig-Holstein and Thuringia have achieved the 
unity and freedom of Germany in free self-determination. 
This Basic Law thus applies to the entire German people.

I. Basic Rights
Article 1 [Human dignity – Human rights – Legally binding 
force of basic rights]
(1) 	 Human dignity shall be inviolable. To respect and 

protect it shall be the duty of all state authority. 
(2) 	 The German people therefore acknowledge inviolable 

and inalienable human rights as the basis of every 
community, of peace and of justice in the world. 

(3) 	 The following basic rights shall bind the legislature, the 
executive and the judiciary as directly applicable law.
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